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Abstract

Teenage pregnancy remains a pressing concern in Kenya, particularly in rural areas
such as Nandi North Sub-County, where socio-cultural and economic factors
contribute to high incidences among school-going adolescents. Life Skills Education
(LSE) has been identified as a key intervention in equipping young learners with
decision-making, communication and assertiveness skills necessary for making
informed choices regarding their reproductive health. However, the effectiveness of
LSE in addressing teenage pregnancy largely depends on teachers’ perceptions and
their role in its implementation. This study explores teachers’ perceptions on the
influence of LSE on teenage pregnancy in public primary schools. The study, guided
by Social Learning Theory, employed a descriptive research design. It targeted 1,387
teachers across six zones in Nandi North Sub-County, with a sample of 301
respondents determined using Krejcie and Morgan's (1970) table. Data was collected
through structured questionnaires and interviews and analyzed using both
descriptive and inferential statistical methods. The findings revealed a strong positive
perception of LSE among teachers, with 78.6% agreeing that teaching
communication skills helps students make informed relationship decisions, while
76.9% believed that goal-setting and future planning in LSE reduce teenage
pregnancy risks. Additionally, 77.2% indicated that assertiveness training empowers
students to resist sexual pressure. The Pearson correlation analysis (r = -0.79, p =
0.001) demonstrated a statistically significant negative relationship between teachers'’
positive perception of LSE and teenage pregnancy prevalence, indicating that
improved implementation of LSE correlates with lower teenage pregnancy rates. The
study also concludes that life skills education, particularly those programs focusing
on communication, goal setting, assertiveness training and critical thinking, plays a
significant role in reducing the risk of teenage pregnancy. The study recommends
strengthening teacher training in LSE with an emphasis on communication, goal
setting, assertiveness and critical thinking. These programs should be designed to
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help students navigate the complexities of relationships and sexual health, thereby

reducing the risk of teenage pregnancy.
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Introduction

Teenage pregnancy remains a significant
challenge globally, particularly in sub-
Saharan Africa, where high adolescent
fertility rates contribute to various socio-
economic and health concerns (UNESCO,
2021). In Kenya, teenage pregnancy is a
major issue, with data from the Kenya
Demographic and Health Survey (KDHS)
indicating that approximately 18% of
adolescent girls aged 15-19 years have
either given birth or are pregnant with
their first child (Kenya National Bureau of
Statistics [KNBS], 2022). This situation is
particularly prevalentin rural areas, where
socio-economic factors, cultural beliefs,
and limited access to reproductive health
education exacerbate the problem (Njeru,
2024; Pezzulo, 2012). Nandi County, like
many other regions in Kenya, is grappling
with a rising teenage pregnancy crisis that
poses a significant threat to the future of
an entire generation. The county
comprises six sub-counties, each facing
varying degrees of the challenge.

Original Article

According to the Nandi County
Educational Statistics Database Office
(2021), Nandi North Sub-County recorded
the highest teenage pregnancy rate
between 2018 and 2021, standing at 25%.
This was followed by Chesumei at 23%,
Nandi Central and Nandi South at 14%
each, Tindiret at 13%, and Nandi East with
the lowest rate at 10%. In 2021 alone, a
staggering 1,062 cases of teenage
pregnancy were reported in Nandi North
Sub-County, highlighting the urgent need
for intervention. The high prevalence of
teenage pregnancies in the region has far-
reaching consequences, particularly for
girls’ education. Many young girls are
forced to drop out of school, limiting their
future prospects and perpetuating cycles
of poverty and inequality hence, all
stakeholders must come together to
tackle the crisis.

One of the strategies adopted to
address teenage pregnancy is the
incorporation of Life Skills Education (LSE)

17


https://doi.org/10.69897/joret.v3i1
mailto:cheropkimeto@gmail.com

3(2), 2025

in school curricula, aiming to equip
learners with essential psychosocial
competencies that enable them to make
informed decisions and resist peer
pressure (Shunza, 2014; Maithreyi, 2015).
Life Skills Education includes a range of
cognitive, social and emotional skills, such
as critical thinking, self-awareness,
problem-solving and effective
communication, which are vital in helping
adolescents navigate complex social
situations, including those related to
sexual and reproductive health (Kirchhoff
& Keller, 2021; Riad, 2023). Research has
shown that LSE can significantly influence
adolescents’ behaviors by promoting self-
esteem, decision-making skills, and
awareness of the consequences of risky
sexual activities (Sayed et al., 2019).
However, the effectiveness of LSE in
addressing teenage pregnancy is largely
dependent on teachers' perceptions,
understanding, and implementation of
the program in schools. Teachers serve as
key facilitators of Life Skills Education, and
their  attitudes, preparedness, and
pedagogical approaches are key in shaping
students' behavioral outcomes
(Giannakaki, 2005). Despite the
integration of LSE into the curriculum,
teenage pregnancy rates remain high in
several regions of Kenya, including Nandi
North Sub-County, raising concerns about
the effectiveness of its implementation.
This study seeks to explore teachers’
perceptions on the influence of life skills
education on teenage pregnancy in public
primary schools within Nandi North Sub-
County.

Literature Review

Theoretical Review

Social Learning Theory (SLT) is a
psychological theory developed by Albert
Bandura in the 1960s that posits human
behavior is learned through observation,
imitation, and modeling (Bandura, 1977).
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In contrast with traditional behavioral
theories emphasizing reinforcement and
punishment, SLT argues that individuals
learn new behaviors by observing other
people and replicating their actions. The
theory integrates cognitive, behavioral,
and environmental influences in assuming
that learning occurs in a social context via
processes of attention, retention,
reproduction, and motivation (Bandura,
1986). One very significant component of
SLT is observational learning, whereby
new behaviors are acquired by observing
others, especially role models such as
parents, teachers, or peers (Ormrod,
2012).

Empirical research has shown that
children and adolescents are significantly
influenced by the immediate social
environment. For instance, Akers and
Jensen's (2006) research on adolescent
deviant behavior found that exposure to
delinquent peers significantly influenced
the likelihood of criminal behavior,
supporting the SLT assumption that
behavior is developed through social
interaction. Similarly, Zimmerman and
Schunk's (2011) research emphasized that
academic skills and social behaviors are
acquired by students through observing
teachers and peers, demonstrating the
relevance of SLT in learning.

Reinforcement and motivation
are also at the heart of SLT, whereby
individuals will be more inclined to learn
behaviors if they perceive positive
rewards or reinforcement (Bandura,
1989). Vicarious reinforcement, where
individuals learn through the
consequences obtained by others, has
been extensively studied in psychology.
For example, research by Muro and
Jeffrey (2008) confirmed that children
exposed to positive reinforcement in class
were more likely to act pro socially, while
those who saw negative consequences
avoided undesired actions. This theory has
been applied in interventions aimed at
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reducing risk behaviors such as alcohol
and drug use and teenage pregnancy
through the reinforcement of positive
models (Jessor, 2016).

Empirical applications of SLT to
public health have also demonstrated its
usefulness in behavior change
interventions. A study of media campaigns
of health communication interventions by
Kincaid et al. (2013) found that those
featuring role models with healthy
behaviors influenced audience behavior
and attitudes significantly. Similarly,
Bandura's (2004) "self-efficacy," a belief in
the ability to perform a behavior, has
found widespread use in health
promotion practice. For instance, a study
by Luszczynska and Schwarzer (2015)
confirmed that self-efficacy-based
interventions were effective in
encouraging individuals to practice
healthy eating and exercising.

In education, SLT has assisted in
explaining students' learning behavior
acquisition and moral development.
Teachers are significant role models, and
they affect students' learning behavior
and academic achievement through direct
instruction and observational learning
(Santrock, 2021). Wentzel (2012), in a
study on teacher-student relationships,
reported that students who observed and
internalized teachers' positive behavior
exhibited greater academic motivation
and social competence. Furthermore,
Pajares (2002) reported that self-efficacy
beliefs, which are developed through
social learning, significantly  affect
students' academic achievement and
career aspirations.

Despite its pervasive empirical
support, SLT has been faulted, particularly
for its emphasis on environmental
determinants and undermining genetic
and innate factors in behavior (Mischel,
2004). Individual differences, personality,
and cognitive development also play a
crucial role in determining behavior,
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which SLT does not consider, argue critics
(Eysenck & Keane, 2015). Nonetheless,
SLT remains a fundamental theory in
human behavior and learning explanation,
with widespread applications in
education, psychology and public health.

Empirical Review

Prevalence, Determinants and
Consequences of Teenage Pregnancy
Globally, in 2023 approximately
13% of adolescent girls and young women
give birth before the age of 18 according
to UNICEF (2024). In Africa, the prevalence
of teenage pregnancy is significantly
higher. Approximately one in every five
adolescent girls experiences pregnancy
before the age of 19, with the rate
exceeding 25% in 24 countries. A
systematic review reported an overall
pooled prevalence of 30% among
teenagers aged 13-19, with Western
Africa exhibiting the highest prevalence at
33% (Eyeberu et al., 2022). The rates of
teenage pregnancy in Tanzania are
significantly high compared to other
countries of the world. A United Nations
report shows that 27% of girls aged 10-19
years were pregnant in 2020 (Heizomi et
al., 2020). A World Bank (2020) also
indicates that, on average, 5,500 pregnant
girls drop out of school each year in
Tanzania due to teenage pregnancy.
Another report by the Centre for
Reproductive Rights notes that more than
55,000 school girls have been expelled
from school in Tanzania over the last
decade for being pregnant. This report
provides concrete evidence, as well as
persuasive stories, of the numerous
challenges that Tanzanian girls face in
their search for education. According to
CRR, in Tanzania, many young women are
subjected to mandatory pregnancy testing
in primary or high schools, either as part
of official government policy or individual
school practice. The rights of girls to
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privacy and dignity are infringed when
these tests are usually done without their
permission (Kinabo & Eduful, 2021).

In Kenya, over a period of three
months in lockdown due to COVID-19,
152,000 teenage girls had been reported
pregnant, a 40% increase in the country's
monthly average. These numbers, from
early July, are some of the earliest
evidence linking the COVID-19 pandemic
to unintended pregnancies (Wastnedge et
al., 2021). One survey conducted by the
Kenya Health Information System found
that 3,964 girls under the age of 19 were
pregnant in Machakos County alone
(Oduor, 2020). Moreover, new data from
the International Rescue Committee
found that girls living in refugee camps
have been particularly affected (Stark et
al., 2018). Eight cases of teenage
pregnancy were reported in June 2019 at
Kakuma Refugee Camp in the northwest
of Kenya (Cha, 2021). At Dadaab Refugee
Camp, there was a 28% increase in
reported teenage pregnancy during the
April-June period, compared to the same
period the previous year (Ng’ang’a, 2021).

Teenage pregnancy and its
consequences represent a major public
health concern in many low-middle
income countries of the world (Ghose &
John, 2017). Maternal mortality is highest
for teenage girls under 15 vyears;
complications in pregnancy and childbirth
are higher among teenage girls aged 10 to
19 years compared to young women aged
between 20 and 24 years (Althabe et al.,
2015; Ganchimeg et al, 2014c).
Pregnancy in teenage girls could lead to
death since their bodies are still
developing and are prone to
complications during delivery. Globally,
the rate of pregnancy related deaths in
teenage mothers is 28% higher than older
women (Blanc, Winfrey & Ross, 2013).
Teenage mothers have also been reported
to be at a higher risk of contracting HIV
than their non-parenting counterparts
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(Toska et al., 2020). Globally, in 2018,
UNAIDS reported that, over two million
adolescents were living with HIV, and this
is an almost 30% increase in the past
decade (Rahyani, 2023). Moreover,
teenage pregnancy has been associated
with a three-fold HIV risk in the South
African Eastern Cape (Christofides et al.,
2014). In the sub-Saharan Africa, teenage
pregnancy and motherhood occurs in the
context of high rates of HIV. The region
remains the centre of the HIV epidemic in
the continent and is home to more than
20 million people living with HIV, which
comprises 50% of the population of
people living with HIV worldwide (Rahyani,
2023). Higher rates of psychological
problems such as suicide and health
challenges like malnutrition are also
common among teenage mothers
(Mittendorfer Rutz & Wasserman, 2004;
Tull, 2020c). Suicide is the most common
cause of death among teenage girls (Blanc
et al., 2013). Not much research has been
done concerning suicide and dropping out
of school particularly among pregnant
teenage girls (Kapungu et al, 2018).
However, in Brazil suicidal behaviour is
frequent among pregnant adolescents,
with a predominant rate of 13.3%; also
common in this cohort is psychiatric
disturbances such as anxiety and
depression (Lacerda-Pinheiro et al., 2014).
These effects are more prevalent among
adolescent  mothers who become
pregnant outside marriage (Musyimietal.,
2020b). Girls who become pregnant
outside wedlock are subjected to
depression in and out of schools. When a
teenage learner becomes pregnant, she
has to contend with the new thoughts and
experiences about the consequences of
the pregnancy and impending
motherhood, which further exacerbate
the negative psychological outcomes of
pregnancy. The case is worse if, for
example, the pregnancy is a result of rape
or incest. Moreover, a teenage girl who
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becomes pregnant may lose her peers as
she is forced to attend to her family
subsequent obligations.

Adolescent pregnancy also has
negative social and economic effects on
girls, their families and communities.
Unmarried pregnant adolescents may face
stigma or rejection from parents, kin and
peers, which sometimes include threats of
or actual violence. Similarly, girls who
become pregnant before age 18 are more
likely to experience violence within
marriage or in their partnership.
Concerning education, dropping out of
school becomes a choice when a girl
perceives pregnancy to be a better option
in her circumstances than continuing
education, or can be a direct cause of
pregnancy or early marriage. School
dropout is associated with sexual risk
behaviours including multiple
partnerships, older  partner age,
unprotected sex and transactional sex
(Stroeken etal., 2012). An estimated 5% to
33% of girls aged 10 to 19 years who drop
out of school in some countries do so
because of early pregnancy or marriage
(Franji¢, 2018). Young mothers are also
highly stigmatized by society because
of social  taboos around teenage
pregnancy (Mallepalli, 2019).

Pregnancy is viewed as the girl’s
fault in many communities, whether
planned, unplanned or as a result of abuse
(Tull, 2020; Uromi, 2014). To identify
pregnant girls, some communities use
invasive checks or tests that pose health
risks on girls and cause stigma, feelings of
body shame and low self-esteem. Other
countries subject girls to stiff penalties
and punishments on merely
being reported to have engaged in sex
outside marriage (Hakansson et al., 2020).
For instance, some communities in
Morocco and Sudan have in place
stringent morality regulations that allow
them to charge adolescent girls harshly for
adultery, indecency, or extra-marital sex.
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In  such communities, teenage or
premarital pregnancy invites even more
wrath on the affected girl. Meanwhile,
teenage girls who become pregnant face
financial ~ challenges  that  further
complicate their ability to continue with
formal education (Hakansson et al.,
2020).

In Kenya, early and unwanted
pregnancies among adolescent girls
portend other cross-cutting problems to
both their education and their sexual and
reproductive health. When a girl becomes
pregnant in most Kenyan communities, it
usually means the end of education for
her. When pregnant, the economic
prospects of girls also diminish drastically
as their educational achievement drop
with increased possibility of early
marriage (World Health Organization,
2011). Teenage mothers are especially
vulnerable to  further risks and
exploitation due to poverty, lack of
knowledge on contraception and a lack of
independence concerning life choices. The
national school health policy in Kenya
states that school-age girls who become
pregnant should be accepted to continue
with their education for as long as possible
and allowed to go back to school after
giving birth. The implementation of this
policy still faces some challenges. There is
lack of interventions to pressurize demand
for education among teenagers who have
already dropped out of school or prevent
unintended pregnancy among teenagers
in school (Undie et al, 2015). Evidence
shows that many adolescent mothers are
limited to required forms of support or
social assistance both during pregnancy
and in raising their children in a world that
is driven largely by economic interests and
priorities. Teenage girls are mostly
plagued by financial challenges, lack of
support and high stigmatization in their
communities and schools (Hakansson et
al., 2020).

21



3(2), 2025

Peer influence is another
significant factor contributing to teenage
pregnancy, particularly in  African
countries. Hormenu, Akutu, and Oklu
(2017) found that in Ghana, 29% of
pregnant teenagers admitted to engaging
in sexual activity due to peer pressure.
Many teenage girls are influenced by their
peers to engage in sex as a way of
maintaining friendships, gaining social
status, or proving maturity. Alhassan
(2015) further highlights that mobile
phone usage facilitates easy
communication among peers and
romantic partners, providing unrestricted
internet access to explicit content, which
encourages early sexual debut. Santelli et
al. (2010) also link teenage pregnancies to
earlier sexual activity, influenced by peer
pressure  and unchecked parental
supervision.

Poverty has been  widely
documented as a major driver of teenage
pregnancy. In many low-income
households, young girls engage in
transactional sex as a means of financial
survival, leading to unplanned
pregnancies (Kaphagawani & Kalipeni,
2017). Economic hardships force some
parents to neglect their children,
increasing the likelihood of adolescents
engaging in risky behaviors. In some cases,
parents encourage early marriages as a
means of securing financial support,
further perpetuating teenage pregnancies
(Santelli et al., 2010).

The media, both electronic and
social, has played a crucial role in shaping
teenagers’ perceptions of sex and
relationships. Exposure to sexualized
content in music videos, films, and
advertisements normalizes early sexual
activity, making it more appealing to
young people (Owens et al, 2012).
Furthermore, social media platforms
provide spaces for teenagers to engage in
risky interactions that may result in
unintended pregnancies. Kaphagawani
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and Kalipeni (2017) found that the
portrayal of teenage relationships in the
media often lacks discussions on the
consequences of early pregnancies,
leading to uninformed decisions among
adolescents.

The family environment also plays
a significant role in determining whether a
teenager engages in early sexual activity.
Lack of parental supervision, broken
families, and absent parental figures
contribute to teenage pregnancies.
Alhassan (2015) observed that teenagers
with little parental guidance are more
likely to seek advice from peers, who may
mislead them into engaging in risky
behaviors. Strong parental involvement in
a child’s upbringing, including open
discussions on sexuality and reproductive
health, has been found to reduce teenage
pregnancy rates (Santelli et al., 2010). In
Kenya, teenage pregnancy remains a
significant public health issue, driven by
peer pressure, poverty, and lack of
comprehensive sex education. Peer
influence is one of the primary forces
behind teenage pregnancy in Kenya, with
adolescents often engaging in sexual
activity to fit in with their social circles. The
lack of adequate parental guidance
further exacerbates the problem, leaving
teenagers vulnerable to misinformation
and risky behaviors. Studies have also
shown that poverty forces many young
girls into transactional relationships with
older men, increasing their risk of early
pregnancies  (National  Council for
Population and Development, 2021).

Live Skills Education

Governments and other
institutions have devised and rolled out
various programs to sensitize and
empower teenage girls with respect to
reproductive or sexual health.
Empowering teenage girls through
training and capacity building increases
their social participation, decision-making
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power and trans formative actions in
relation to mitigating early pregnancy
(Rahman, 2013). This empowerment
comes through various frontiers, including
education,  economic, policy and
community support (Presler-Marshall &
Jones, 2012). Sex education is one of the
many strategies used to empower
teenage girls (Presler-Marshall & Jones,
2012). Sex education interventions have
been linked with better adolescent
reproductive  health outcomes and
knowledge (lvanova et al, 2019). It
enables teenagers to acquire significant
knowledge and improved self-concept,
which boost their decision-making in
matters reproductive health (Denwigwe et
al., 2018). Life Skills Education (LSE) is an
interactive process of teaching and
learning which enables learners to acquire
knowledge and to develop attitudes and
skills  which support the adoption of
healthy behaviours (Waiganjo, 2018).
Research has also shown that the
rate of teenage pregnancy varies
according to economic status. Girls from
economically endowed homes have been
found to be at a lower risk of pregnancy
than those from less economically
endowed backgrounds. Therefore,
economic interventions have been used to
reduce the rates of teenage pregnancy in
low-economic populations (Bandiera et
al, 2012). In general, economic
empowerment influences teenage
pregnancy rates both directly and
indirectly through, among other things,
increased decision-making ability
structure in relationships and access to
contraceptives (Holt et al, 2020). This
scenario was demonstrated in research in
Uganda, which used vocational training
and sex education. Results showed a 32%
increase of girls’ participation in economic
activities as well as a 26% decrease in the
risk of teenage pregnancy (Bandiera et al.,
2012). Life skills education can influence
youth behaviours in a way that improves
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sexual reproductive health outcomes.
Well-designed and implemented school-
based HIV/STDs prevention programs can
decrease sexual risk behaviours among
school age youth, including delaying first
sexual intercourse, reducing the number
of sex partners, decreasing the number of
times  adolescents  have unprotected
sex (Mavedzenge, Luecke, & Ross, 2014).

Teenage girls have unique health
and development needs. They also have to
contend with challenges that are more
detrimental to their lives compared to
boys of the same age, including teenage
pregnancies. According to the Kenya
Demographic and Health Survey (KDHS,
2022), approximately 18% of adolescent
girls aged 15-19 have begun childbearing.
The Survey suggests that if pregnancy is
blended into the wider subject of life skills
or sexuality education both boys and girls
will have an opportunity to recognize that
both male and female learners have a role
to play in decisions about healthy sexual
relationships (Banke-Thomas et al., 2017).
Young people must be able to think
critically, participate politically, live
peaceful and healthy lives, create and
pursue economic opportunities, navigate
and use new technologies and process
information in ways that translate into
positive individual and societal
development (Dupuy, 2018).

According to Crichton (2012),
teenagers who are not educated about
sex are more likely to have an unwanted
pregnancy than those educated. In a study
in Latin America, Domenech and Mora-
Ninci (2012) found evidence to show that
there is a negative association between
education and fertility, so that more
educated girls and women tend to delay
pregnancy compared to those not
educated. In this study, teenage
pregnancy was also associated with
teenagers’  beliefs  concerning the
prospects of success in education. Those
girls who believed that education would
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not make any difference in their future
were more likely to opt for early
motherhood or pregnancy (Naslund-
Hadley & Binstock, 2010). The girls argued
that they would still have dropped out of
school irrespective of whether they were
pregnant or not. Clearly, pregnancy
becomes an option where girls are not
sensitized on the value of schooling. Life
skills also incorporates elements of sex
education. Comprehensive  Sexuality
Education (CSE) is necessary to ensure
healthy sexual and reproductive lives for
adolescents and it should also include
accurate information on a range of age-
appropriate topics, should be
participatory, and should foster
knowledge, attitudes, values and skills to
enable adolescents to develop positive
views of their sexuality (Vanwesenbeeck,
2020). At teenage, most girls have not fully
comprehended the biological and
emotional processes associated with
having sex. Much of the information they
get is from friends and social media, which
is unreliable. Many of teenage
pregnancies arise in such scenarios where
knowledge about the risks of unprotected
sex is scanty or is based on unreliable
information. Weiss and Schiele (2013)
observe that long hours of mass media
exposure play a significant role in
influencing of teenagers’ social behaviour,
especially around sex and sexuality.

In 2013, the Kenya government
signed a declaration in which it committed
itself to scale up comprehensive rights-
based sexuality education beginning in
primary school. Comprehensive Sexuality
Education (CSE) is necessary to ensure
healthy sexual and reproductive lives for
adolescents. It should include accurate
information on a range of age-appropriate
topics, should be participatory, and should
foster knowledge, attitudes, values and
skills to enable adolescents to develop
positive  views of their sexuality
(Vanwesenbeeck, 2020). Education-sector
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policies have largely promoted sexuality
education, with a heavy focus on
abstinence. Life skills is a subject into
which the widest range of topics are
integrated. This subject is never tested
hence, there is little incentive for students
and teachers to give these topics high
priority (Dupuy et al., 2018). Sexual
Education (CSE) programs that focus on
human rights, gender equality and
empowerment, and encourage active
engagement among participants have
been shown to improve knowledge and
self-confidence, positively change
attitudes and gender norms, strengthen
decision-making and communication
skills, and build self-efficacy
(Vanwesenbeeck, 2020). At the
International Conference on Population
and Development (ICPD25) held in 2019,
the Kenya government pledged to end
teenage pregnancy by 2030. During the
Conference, high-level intergovernmental
committees were established to establish
and enforce validated solutions. The rights
of young girls to sexual education and the
provision of sexual and reproductive
health services, including contraception,
are among the commitments made
(World Health Organization, 2020).

Towards the end of the year 2021,
the Nandi  County  Commissioner
announced that more than 9,000
schoolgirls in the County were pregnant,
while others had already delivered. He
underscored the need for life skills and sex
education to help girls make informed
decisions about their sexuality. He
reiterated that the government, through
local administrators, education officers
and security agents, was collecting
evidence to have the men responsible for
teenage pregnancy prosecuted. He
further added that all schools had been
instructed to admit the affected girls and
help them access health services and
education while they continue with their
studies (Nandi County Governor’s Office
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Database, 2021). According to a report by
the Nandi County Executive Committee
(CEC) for Health, Nandi County recorded
6,060 pregnant schoolgirls as of June 15,
2020, while another 3,500 conceived
between July and December the same
year. The Commissioner continued to say
that no student should be denied school
admission for being pregnant. The CEC
urged schools to accord special care to
affected girls because of their condition.
He wurged administrators to provide
weekly updates on the progress of
admissions, adding that those who would
not report would be penalised. The
Commissioner went on to say that officers
from Directorate of Criminal
Investigations (DCI) were collecting
statements from the children with a view
to arresting the responsible male suspects
to face defilement and rape charges. He
added that, under the Sexual Offences Act
2010, defilement and rape are treated
extremely seriously because Kenya wants
to protect the girl-child from sex pests
(Nandi  County  Governor's  Office
Database, 2021). In light of the above
situation, the current study sought to

identify teachers’

perception on the

influence of life skills education on
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teenage pregnancy in public primary
schools in Nandi North Sub-County.

Methodology

The study employed a descriptive
research survey design, allowing the
researcher to collect and summarize data
from a sample of the population to
understand their characteristics, opinions,
or interactions. The study was conducted
in Nandi North Sub-County, Nandi County,
Kenya. This location was chosen due to its
high prevalence of teenage pregnancies
despite existing mitigation measures,
making it a suitable area for investigating
teachers' perspectives on the issue. The
study targeted all teachers in Nandi
County, with an accessible population of
1,387 teachers across six educational
zones in  Nandi North Sub-County.
Additionally, 24 guidance and counseling
teachers were included as key informants
due to their direct involvement in advising
students on sexual health issues. The
sample size was determined using the
Krejcie and Morgan (1970) formula,
resulting in 301 respondents as indicated
in table 1 below.

Table 1: Sample size of Nandi North teachers and guidance and counselling teachers per zone

Educational zones Schools Teachers Sample G/C Teachers
Kabisaga 28 161 50 4

Sang’alo 31 172 53 4

Kabiyet 23 156 48 4

Kabyemit 26 169 52 4

Kurkung’ 35 150 46 4
Chepterwai 29 164 51 4

Total 172 1387 301 24

Source: Nandi North Sub-County Education Statistics Office Database (2021)

A combination of

proportionate,

purposive and simple random sampling

techniques was used to
participants.  Proportionate

select
sampling

ensured equal representation from each

Original Article

educational zone, purposive sampling was
used to select schools with experience of
teenage pregnancy, and simple random
sampling was used to pick respondents
from each zone. Additionally, 24 guidance
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and counseling teachers were purposively
selected as key informants. Data were
collected using researcher-administered
guestionnaires and interview schedules.
Interviews with guidance and counseling
teachers provided qualitative insights. The
validity of the research instruments was
established through expert reviews from
Egerton University’s Department of
Psychology, Counseling, and Educational
Foundation. A pilot study was conducted
in  Nandi Central Sub-County, and
reliability was tested using Cronbach’s
Alpha, with all scales achieving reliability
scores above 0.70, indicating strong
internal consistency. Data collection
involved administering questionnaires to
teachers and conducting 30-minute
interviews with guidance and counseling
teachers.  Quantitative  data  were
processed using SPSS (Version 23.0) and
analyzed using descriptive statistics such
as frequencies and  percentages.
Relationship between teachers’
perception on life skills education and
teenage pregnancy cases was analyzed
using correlation analysis. Data were
presented in tables. Qualitative data from
interviews were thematically analyzed and
reported in  narratives and direct
guotations. Ethical approval was secured
from Egerton University, and participants
were informed about  voluntary
participation and confidentiality.
Measures were taken to protect
respondents’ anonymity, including using
code names and secure data storage
methods.

Results and Discussions

Respondents Demographic Data

The demographic information of
the respondents included their age,
gender, education level, and vyears of
teaching experience. The majority (44.1%)
were aged between 26-35 years, followed
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by those aged 36-45 years (24.6%), and
above 46 years (22.1%), while the least
represented age group was 18-25 years
(9.3%). In terms of gender, the majority of
the respondents were female (61.2%),
while males comprised 38.8%.

Regarding education levels, most
respondents (34.2%) held a primary
teacher’s certificate, followed closely by
those with a bachelor’s degree (32.7%)
and a diploma (29.5%), while only a small
percentage (3.6%) had a master’s degree
or higher. Teaching experience varied,
with 58.4% of respondents having less
than 10 years of experience, while 20.3%
had over 20 years of experience. This
distribution indicates that the majority of
teachers were relatively early in their
careers, which may influence their
perspectives on the study's subject
matter.

Descriptive Statistics

The objective of the study was to
identify teachers’ perception of the
influence of life skills education on
teenage pregnancy in public primary
schools in Nandi North Sub-County. The
results were as presented in Table 2.

Table 2 shows that 221(78.6%) of
the respondents agreed that Life skills
education programs that  teach
communication skills can help teenagers
make informed  decisions  about
relationships. However, 53(18.9%) of the
respondents disagreed that Life skills
education programs that  teach
communication skills can help teenagers
make informed  decisions  about
relationships. As per the survey results,
the participants agreed in terms of mean
and standard deviation that the Life skills
education programs that  teach
communication skills can help teenagers
make informed  decisions  about
relationships (Mean, =3.83, Std.
dev=1.23).
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Table 2: Life skills education
Statement SD D N A SA  Mean St.Dv

1. Life skills education programsthat F 25 28 7 131 90 383 1.23
teach communication skills can help

teenagers make informed decisions % 8.9 10.0 25 46.6 32.0

about relationships

Kimeto et al.

2. Learning about goal setting and F 25 32 8 136 80 3.76  1.23
future planning in life skills classes
can reduce the risk of teenage
pregnancy

3. Life skills education that F 26 29 10 126 90 3.80 1.25
emphasizes assertiveness training
can empower teenagers to say no to
unwanted sexual pressure.

4. Schools that integrate sexual F 26 35 19 118 83 3.70 1.26
health education w|th|n life skills % 93 125 68 420 295

programs can provide teenagers

with accurate information to avoid

unintended pregnancy

5. If teenagers feel comfortable F 25 28 8 116 104 3.87 1.26
discussing relationships and
sexuality openly in life skills classes,
it can lead to more responsible
decision-making

6. | believe life skills education F 25 26 14 136 80 3.78 1.21
programs can help teenagers

develop healthy coping mechanisms o, g9 93 50 484 285

to deal with stress, reducing the

likelihood of risky sexual behavior

7. In my opinion, life skills classes F 25 29 10 122 95 383 1.25
that teach critical thinking skills can
equip teenagers to evaluate
potential consequences of their
actions, including teenage
pregnancy

8. | believe that comprehensive life F 25 30 7 129 90 3.81 1.24
skills education programs can be a

valuable tool in reducing teenage

pregnancy rates.

% 89 114 2.8 484 285

% 9.3 103 3.6 448 320

% 89 10.0 2.8 413 37.0

% 89 103 3.6 434 338

% 89 10.7 25 459 320

Key: 1=Strongly Disagree, 2=Disagree, 3=Undecided/neutral, 4=Agree, 5=Strongly Agree
Source: Field Data (2024)

Guidance and Counseling Teacher [8 and Life skills education is broadly defined
9] responded that: as "education that one obtains in life
27
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from real-life situations or
experiences" (Guidance and
Counseling Teacher 08, July 15, 2024).

Another teacher added that;

life skills help learners understand
themselves and the physical changes
they undergo, stating, "It is about the
learner being taught to understand
herself, the changes taking part in her
body" (Guidance and Counseling
Teacher 9, July 15, 2024).

Further, 216(76.9%) of the
respondents agreed with the statement
that learning about goal setting and future
planning in life skills classes can reduce the
risk of teenage pregnancy. However,
48(19.3%) of the respondents disagreed
that learning about goal setting and future
planning in life skills classes can reduce the
risk of teenage pregnancy. From mean and
standard deviation, the respondents
agreed that learning about goal setting
and future planning in life skills classes can
reduce the risk of teenage pregnancy
(Mean, =3.76, Std. dev=1.23). The study
findings concurred with Bandiera et al.,
(2012) research in Uganda, which used
vocational training and sex education
shows 32% increase of girls’ participation
in economic activities as well as a 26%
decrease in the risk of teenage pregnancy.

During the interviews, Guidance and

Counseling teacher responded that:
Several life skills were identified as
crucial in helping students make
healthy choices regarding sexual
behaviour. These include ‘"self-
awareness, decision-making,
assertiveness, and  self-esteem"
(Guidance and Counselling Teacher 2,
July 5, 2024).
Reinforcing this view another teacher
emphasized the importance of self-
control and respect, stating, "Self-
control, respect, honesty" are vital life
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skills”  (Guidance and Counselling
Teacher 1, July 5, 2024).

Also, 216(76.8%) of the respondents
agreed that life skills education that
emphasizes assertiveness training can
empower teenagers to say no to
unwanted sexual pressure. However,
55(19.6%) of the respondents disagreed
that life skills education that emphasizes
assertiveness training can empower
teenagers to say no to unwanted sexual
pressure. Analysis on mean and standard
deviation revealed that they agreed that
life skills education that emphasizes
assertiveness training can empower
teenagers to say no to unwanted sexual
pressure (Mean, =3.80, Std. dev=1.25).
The study agreed with Rahman et al,
(2013) empowering teenage girls through
training and capacity building increases
their social participation, decision-making
power and trans formative actions in
relation to mitigating early pregnancy.
However, 201(71.5%) of the
respondents agreed that schools that
integrate sexual health education within
life skills programs can provide teenagers
with accurate information to avoid
unintended pregnancy. On contrary,
61(21.8%) of the participants disagreed
that schools that integrate sexual health
education within life skills programs can
provide  teenagers with  accurate
information to avoid  unintended
pregnancy. Further, the study results also
showed, in terms of mean and standard
deviation, respondents agreed that
schools that integrate sexual health
education within life skills programs can

provide  teenagers  with  accurate
information to avoid  unintended
pregnancy (Mean=3.70, standard

deviation=1.27).

The study concurred with
Guidance and Counseling Teacher
highlighted that:
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Teachers supports that life skills
education should be "integrated into
all learning areas" (Guidance and
Counseling Teacher 6, July 10, 2024).
One teacher suggested that it should
be "fixed into the curriculum, books,
charts, and all learning resources"
(Guidance and Counseling Teacher 10,
July 12, 2024).

On top of the above findings, other
findings indicated 220(78.3%) of the
participants agreed that if teenagers feel
comfortable discussing relationships and
sexuality openly in life skills classes, it can
lead to more responsible decision-making.
However, 53(18.9%) of the respondents
disagreed that if teenagers feel
comfortable discussing relationships and
sexuality openly in life skills classes, it can
lead to more responsible decision-making.
Further, the study findings also indicated,
in terms of mean and standard deviation
the respondents agreed that if teenagers
feel comfortable discussing relationships
and sexuality openly in life skills classes, it
can lead to more responsible decision-
making (Mean=3.88, standard
deviation=1.26). Waiganjo (2018) agree
with these findings stating that, Life Skills
Education (LSE) is an interactive process of
teaching and learning which enables
learners to acquire knowledge and to
develop attitudes and skills which support
the adoption of healthy behaviours.
However, 216(76.9%) of the
respondents agreed that they believe life
skills  education programs can help
teenagers develop healthy coping
mechanisms to deal with stress, reducing
the likelihood of risky sexual behavior and
51(18.2%) disagreed that the they believe
life skills education programs can help
teenagers develop healthy coping
mechanisms to deal with stress, reducing
the likelihood of risky sexual behavior. The
study results showed in terms of mean
and standard deviations that they
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disagreed that they believe life skills
education programs can help teenagers
develop healthy coping mechanisms to
deal with stress, reducing the likelihood of
risky  sexual behavior (mean=3.78,
standard deviation=1.21). These findings
are consistent with the study done by
Wilkins et al., (2022) indicating that, well-
designed and implemented school-based
HIV/STDs prevention programs can
decrease sexual risk behaviours among
school age youth, including delaying first
sexual intercourse, reducing the number
of sex partners, decreasing the number of
times teenages have unprotected sex.

Also, 217(77.2%) of  the
respondents agreed with the statement
that in our opinion, life skills classes that
teach critical thinking skills can equip
teenagers to evaluate potential
consequences of their actions, including
teenage pregnancy. However, 54(19.2%)
of the respondents disagreed with the
statement that that in our opinion, life
skills classes that teach critical thinking
skills can equip teenagers to evaluate
potential consequences of their actions,
including teenage pregnancy. Further, the
study findings showed in terms of means
and standard deviation that the
respondents agreed with the statement
that in our opinion, life skills classes that
teach critical thinking skills can equip
teenagers to  evaluate potential
consequences of their actions, including
teenage pregnancy (Mean=3.83, Std.
dev=1.25). The study by Dupuy (2018)
noted that, young people must be able to
think critically, participate politically, live
peaceful and healthy lives, create and
pursue economic opportunities, navigate
and use new technologies and process
information in ways that translate into
positive individual and societal
development. Further, 219(77.9%) of the
respondents agreed with the statement
that they believe that comprehensive life
skills education programs can be a
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valuable tool in reducing teenage
pregnancy rates. However, 55(19.6%) of

the respondents disagreed with the
statement that they believe that
comprehensive life  skills education

programs can be a valuable tool in
reducing teenage pregnancy rates.
Further the study findings showed in
terms of means and standard deviation
shows that the respondents agreed with
the statement that they believe that
comprehensive life skills  education
programs can be a valuable tool in
reducing teenage pregnancy rates
(Mean=3.81, Std. dev=1.24). The study
concurred with (Vanwesenbeeck, 2020)
that, Comprehensive Sexuality Education
(CSE) is necessary to ensure healthy sexual
and reproductive lives for teenagers and it
should also include accurate information
on a range of age-appropriate topics,
should be participatory, and should foster
knowledge, attitudes, values and skills to
enable teenagers to develop positive
views of their sexuality.

During the interviews, Guidance and
Counseling Teacher [21] responded that:

We have identified several resources

necessary  for the effective

Kimeto et al.
implementation of life skills education,
including “digital devices, resource
persons, training the personnel, books,
life experience” (Personal
communication, July 24, 2024).

Correlation Between Teachers' Perception
of Life Skills Education and Teenage
Pregnancy Prevalence

Table 2 presents the correlation
analysis examining the relationship
between teachers' perception of the
effectiveness of life skills education and
the reported prevalence of teenage
pregnancy. The Pearson correlation
coefficient (r) indicates the strength and
direction of this relationship, with values
ranging from -1 to 1. A negative
correlation coefficient suggests an inverse
relationship, meaning that as teachers
perceive life skills education to be more
effective, the incidence of teenage
pregnancy decreases. Additionally, the p-
value determines statistical significance,
with values below 0.05 indicating that the
observed correlation is unlikely to have
occurred by chance.

Table 2: Correlation between teachers’ perception of life skills education and teenage

pregnancy cases

Variables Mean  Standard Deviation Pearson p-
(M) (SD) Correlation (r) value
Teache.rs Perception of Life Skills 385 0.92 .0.79 0.001
Education
Teenage Pregnancy Cases 3.20 1.45
Source: Field Data (2024)
statistically significant. This means that
According to the findings with improved teachers' perception

indicated in Table 2, Pearson correlation
coefficient (r=-0.79) indicates that there is
a strong negative relationship between
the teachers' perception towards life skills
education and teenage pregnancy
incidence. The p-value (p = 0.001) is less
than 0.05, indicating that the correlation is
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towards life skills education, the teenage
pregnancy cases within schools decrease.
The findings of this study align with those
of Musyoka, Cheloti and Kasivu (2024)
who conducted in Machakos County and
revealed a significant positive relationship
between life skills education and the
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reduction of teenage pregnancies,
suggesting that effective implementation
of such programs can substantially
decrease teenage pregnancy rates.
However, challenges persist; for instance,
research in Emuhaya Sub County by Keya
(2023) highlighted that teachers felt early
pregnancies were not adequately
addressed in life skills education,
indicating a need for curriculum
enhancement to tackle this issue
effectively. Regionally, similar patterns
emerge. In South Africa, a study
conducted by Ndlovu (2019) revealed that
teachers observed that life skills
education, particularly when it includes
comprehensive discussions on sexual
health is key in minimizing teenage
pregnancies. However, studies have also
found that some teachers hold
judgmental attitudes towards teenagers’
sexuality, which can hinder the
effectiveness  of  these  programs.
Comprehensive sex education, such as life
skills, has been associated with delayed
sexual initiation and reduced teenage
pregnancy rates (Norbu & Gurung, 2021;
Mayabi, 2015; Shirao, Momanyi &
Anyona, 2020). Nevertheless, the success
of these programs heavily depends on
teachers' perceptions  and their
willingness to engage openly with
students on these topics.

Conclusion

The study aimed to examine teachers’
perceptions of the influence of life skills
education on teenage pregnancy in public
primary schools in Nandi North Sub-
County. Findings revealed that most
respondents agreed that life skills
education, particularly communication
skills, goal setting, and assertiveness
training, helps teenagers make informed
decisions and resist unwanted sexual
pressure. Teachers also supported
integrating sexual health education within
life skills programs to provide accurate
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information on preventing unintended
pregnancies. Additionally, open
discussions in life skills classes were seen
as key to responsible decision-making,
while critical thinking skills  helped
students assess the consequences of their
actions. In summary, teachers viewed
comprehensive life skills education as an
effective tool in reducing teenage
pregnancy rates. The study also found a
strong negative correlation between
teachers’ perception of life skills
education and teenage pregnancies,
indicating that improved life skills
education contributes to lower pregnancy
rates in schools.

Recommendation

The study recommends that schools
should prioritize the expansion of life skills
education, with an emphasis on
communication, goal setting,
assertiveness, and critical thinking. These
programs should be designed to help
students navigate the complexities of
relationships and sexual health, thereby
reducing the risk of teenage pregnancy.
Life  skills  education should be
continuously  updated to  address
emerging challenges faced by teenagers.
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